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This report identifies signif:.cant differences in

'self-eeteet—and -school interest amorg black fifth-grade pupils when

the follawing differ: (1) the school's racial composition; (2) the
pupil®s sex; (3)  the pupil's socipeconomic status; and (4) -the -
school*s socioeconomic composition. -The report concludes that while
school districts can neither coantrol nor alter the race, sex, or
social status or their pupils, they can exert some control over the

. racial and socioeconomic compositions of elementary school buildings

and over the selection of teachers, the amount and quality of
resources in a building, and the types of programs offered..The _

- implications are that the process of desegregation may bave hegup.

but the process of :lntegration has yet to begin and that

~ socioeconomic status is as significant a variable for bhlaak childten
‘as it bhas béen found to he for white children (Author/IAA)
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Purpose

Do self-esteem and school interest among black fifth-grade

children differ signif icantly:

a. when the racial’ compositioﬁ of the schools they attend
varies? - ‘
bet\;een bo;'s nnd Qirls?
. between low-status cnd middle-status children?

between children in low-status schools and children in

niddle-:sttitus schools? °
when any two or more of these demographic variables co:hbi;ge?
Self-esteen is defined as a ﬁersonol judgene:it of self-
worthirniess. The views children have ali;mt their adequacies, their
values and their desires all contribute to their &egiee of self- .

~Testeen. .
The child with a negative view of self is a child who will
‘not be able to profit much from school. Once a child is
convinced that school is irrelevant to his immediate needs
‘and future goals, the task of_education becomes almost im-
possible [Grambs, 1964, p. 19]. - -

e

—

~——-  After.reviewing the literature on-self -concept, ethnic group

e s e s

membership and mixture at all age and grade levels, Zirkel (1971)
concluded that [ ’

Although the findings concerning the relationship of self-
concept to ethnic group membership and mixture may seem

_equivocal and inconclusive..., it is safe to say at least
that ethnic group membership and mixture may either enhance
or depress the self-concept of a disadvantaged child,

fp. 220). - ‘ B S :
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School interest is defined as an attitude toward school and

school-related activities. The views children have about school
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assignments, the school environment and the learning process all con-
: : 1

tribqte to their degree of.school interest.

An interest in and liking fof school and séhool-reluted ac-
tivities is held generallv to contribute to academic success. Viewed
from the stundpoint ofxthe socially apd economically disadvantaged
child, the *ypical school learninéwénvironment nay reéresent an im-
posing set of stressful or anxiety-inducing circumstances.

Most of‘the literature does not speak directly to the focus
of the present study. There is a tendency to freat the ''disadvan=-
taged' as if it were.u meaningful and integral group. Moreover, there
is an emphasis placed on negative characteristics or deficits of this
group as compared to some assﬁmed rorm, usually middle-éiuss white.

In those studies in which social cléss as well as race were con-
sidered, in only one study (Brozovich, 1970) were middle-class black
children used as subjects.

Much of the literature is’directed at relationships between
single variables despite increasing awareness that there are few, if
any, phenomena which can be explained adequately on the basis of the
interaction between only two variables. Furthermore, c;gnitive
rather than affective variables receive most of the attention. Re-
Qiewing the literature on desegregation and minority group perform-

ance, St. John (1970) stated that although the subject of her review

should have been the relationship of the rucial‘composition of the

school to children's total intellectual, emotional and moral devel-

ki
opment, in most of the research scholastic achievement was the sole
i

criterion variable.
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L The more consequential aspects of this study are that black

. &
_ .children are compared only with other black children, a large sample
of middle-status black children is includéd, attitudes are the foci,

and the design allows for the =xamination of multiple interactions

and multiple relationships.

Frocedure

The sample includes 550 black fifth-grade children in 38

schools across Pennsylvania. The sample was drawn from a larger

Pennsylvania Department of Education stratified, random, statewide

assessment sample,
Measurement

Self-esteem wns measured by 47 items from the Coopersmith
Self-Esteem Inventory and six items from the Equality of Educational
Opportunity sﬁrvey. The scale has four factors (Beers, 1970):

1. Control of Environment - those items in which pupils ex-
pressed confidence or lack of confidence in their capacity
to fulfill some of their hopes and ambitions.

2. Relating to Others - those items in which pupils referred
to relationships with parents and reflected judgemeﬁts about
their ability to present a fubo;uble impression to others.

3. Achieving in School ~ those items in which pupils expressed
opinions about theméelves in rélutionship to teachers and

schools.




4. Personal Attributes ~ those items in which pupils expressed
¢ sense of adequacy or inadequacy or security or insecurity
about themselves in general. ‘
School interest was measured by 17 items developed by Edu-
cational Testing Service for the Pennsylvania Department of Education.
The items have five choices. In the first eight items, pupils were
asked to indicate the importance of school assirmments. IP the re-

maining nine items, pupils were asked to indicate the degree to which

" they participated in certain aspects of the school program.

\

Design -

Two 3 x 2 x 2 x 2 factorial anaiyses of variance were com-
¥

puted--one for self-esteem and one for school interest (Figure 1).

> .=

Results

‘Do black children's attitudes about self and attitudes
about school differ significantly when the racial composition'of
the schools they attend ranges from more than 50% black to 25-50%
black to less than 25% biuck?
Yes. Black children who attended schools where the majority of
their classmates @ere also black reported more positive feelings
uboﬁt themselves than black children who attended schools where less
than one-quarter of their classmates were black (Tables 1 and 2).
However, black children who attended schools where more than 75% of

their classmates were white reported more positive féelings about




r school and learning than black children who attended schools where
the majority of their classmates were black (Tables 3 and 4).
i ‘ Do middle-status black children differ significantly from
j lower-status black children in their attitudes toward school and
| learning?
o Yes and No. Middle-status black children reported more positive
feelings about themselves than lower-status black children (Tables 1
and 2). Social status, however, did not relate to black children's

attitudes about school (Tables 3 and 4).

school differ significantly when the socioeconomic composition of the
schools they attend varies between low-status (schools in which one-
third or more of the children are from low-status families) and

ﬁiddle-statusﬂ(school; in which at least two-thirds of the children

!
¥

are from middle-status families)? ST
Yes. Black children who attended low-status schools reported
more positive feelings about themselves than black children who at-
" tended middle-status schools (Tables 1 and 2). However, black
children who attended middle-status schools reported more positive
attitudes about school and teucherg and learning than black children
who attended lower-status schools (Table; 3 and 4).

The relationship between the socioeconomic composition of
the school and children's attitudes toward school is not a simple
S cne. ‘Two first-order intefu;tions were statistically significant--

one for racial composition and one for sex. Black children in low-

| status, majority black schools expressed the least amount of interest

Do black children's attitudes about self and attitudes about =
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in school and school-related events (Figure 2). Girls expressed more
positive attitudes toward school than boys in low-status schools.
However, boys expressed more positive attitudes toward school than

girls in middle-status schools (Pigure'3).

Summary and Implications
; f

* v ¥

Black children expressed greater self-esteem when:
a. They attended majority black s;hools. |
< b. They were from middle-status families.
c! They attended low-status schools.
Black children expressed greater interest in school when:
. a. They attended majority white schools.
b. They attended middle-status schools.

- Black children in schools which are both majority black and
low-status expressed the least amount of interest in school and re-
lated activities.

: The national commitment to eliminate se§é;§ﬁtion is based
on broad goalé and valu;s of society. Given this commitment, it is
vitally important ;hut all systematic knowledge be brought to bear
on making the process of desegregation psychologically and educa-
tionally effective.

The implications are that black children feel their minority
status more intently in majority white schools and middle-status

schools. The process of desegregation may have begun, but the process

.
H
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of integration has yet to start. The implicutions are, also, that
in majority black, low-status sciiools black children are less likely
to say that they like school, that their teachers help them or that
they talk with their teachers about their idéas. It m;y be that the
"slum'" schools of the fifties are still the "slum" schogls of the
seventies~-schools with fewer resources, less adequately trained
teuchers and less prone to inncvation.

Finally, thelimplications are that socioeconomic status
relates to creater self-esteem for black children just as it has
been found to relate to greater self-esfeem for white children. Rew-
searchers should avoid labeling all black children as ''disadvantaged.' -

Caution must be exercised, however, in interpreting these

results. Cause and effect cannot be inferred from significant rela=-

tionships. The study was not exberimental. Raée, sex and socio-

economic status, the independent variables, were not and cannot be
controlled, either by manipulation or by randomizatic As a conse~
quence, intervening variables such as scholastic achievement or moti-

vation may have contributed to the significant relationships. What

the findings do reveal are associations or lack of associations be-

tween demographic categories and pupils' attitudes.
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“TABLE 1
Analysis of Variance: Self-Esteem for Blacks

M

Source af MS F
Racial Composition (A) 2 - 1436.90 4.50%%
Sex (B) 1 31.82
' So¢ioeconomic Status (C) 1 1576.54  4.93%
Socioeconomic Composition (D) 1 2707.90 8.47%k
AXB 2 805.28
Tt T Ak 2. .31
AXD 2 319.80
BXC 1 14.17 .
BXD 1 22.55 \
CXD 1 1446 '
AXBXC 1 486.24
AXBXD 2 392.78
AXCXD 2 23.39 ‘
: ﬁ BXCXD 1 5.52
: AXBXCXD 2 245.67
Within Cells 526 319.31
:!. *p < .05

kikp < .0l
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"TABLE 2

Black Pupils' Weighted Means and Standard Deviationy

for Self-Esteem by Independent Variable

Variable | X sD N

Racial Coﬁ:position

More than 50% black  34.37 20.19 *309

25-50% black 29.30 . 14.41 68

Less than 25% black 27.6; 17.07 173
Sex

Boys ‘ 31.71 18.73 26?

Girls 32.17 18.05 ' 281
Socioeconomic Status

'LOV . 29.75 17.99 206

Middle 33.25 18.51 344
Socioeconomic Composition

Low 33.36 19.68 342

Middle : 29.61 15.78 208




Analysis of Variance:

TABLE 3

School Interest for Blacks

Source df MS F

Raiial Composition (A) 2 525.70 .6.49**~
Sex (B) 1 42.18 -
Socioeconomic Status (C) 1 42.58
Socioeconomic Composition (D) 1 1460.07 18.02%*

AXB ) 2 61.81

AXC 2 50.62 .

AXD 2 305.22 3.77%

BXC 1 83.96

BXD 1 299.29 3.69%

CXD 1 35.00

AXBXC 1 67.06

AXB .X D 2 18.60

AXCXD 2 83.39

BXCXD 1 .36

AXBXCXD 2 140.12

526 81.00

Within Cells

*p < .05

*kp < .01
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TABLE 4
Black Pupils' Weighted Mean snd Standard Deviations

for School Interest by Independent Variable

Variable ‘ X SD N

Racial Composition

More than 50% black ,  27.63 .52 " 309

25-50% black 30.64 8.36 68

Less than 257 black  31.50 6.72 173 °
Sex

Boys ‘ _ 29,02 9.83 . 269

Girls 29.41 8.97 281

Socioeconomic Status
Low ) - 28.86 9.47 206
Middle 29.43 9,37 344

Socioeconomic Composition

Low : : 27.93 10.42 342
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c | - C
1 SES 2
Low Middle
Bp | B2 | By B,
Stx skx
Boys Girls Boys Girls
A] More than 50% black 1 2 13 14
Dy
Low | A2 25-50% black 3 4 15 16
sic- -| A3 Less than 25% black| 5 6 17 18
Aj More than 50Z black 7 8 19 20
D
2
hidaze & Ay 25-50% black 9 10 21 22
A3 Less than 25% black| 11 12 23 24

A Racial Composition
B Sex
C Socioeconomic Status

D Socioeconomic Composition

FIG. 1 . Analysis of variance model for black pupils.
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Schobl Interest means
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32 ¢ A3 .
‘,_.—————""'A A; - More than 50Z black
it 1
' Ay - 25-50% black
30
A3 - Less than 25% black
29 ¢
- . - _.Il]_“: Low SEC
28
D, - Middle SEC.
27 ¢+ R
26 }
25 &
P 4

T i |
. Dy - D,
Levels of Socioeconomic Composition
FIG. 2 . School Interest means for each level of Racial
Composition at each level of Socioeconomic Composition for

—-— ———

black pupils. .
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School Interest means
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3t
s L By B; - Boys
By - Girls
31 +
30 ’ By . - D; = Low SEC
_ Dy - Middle SEC
29 + . ' o
28 = )
27
26 |
T \

Dy D,
Levels of_Socioeconomic Compoaifion

FiG. 3 . School Interest means for each-level of Sex

at each level of Socioeconomic Composition for black pupiis.
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